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ABSTRACT: 

This article analyzes the methodological foundations for developing an integrative skills model in teaching Arabic as a foreign 

language. The research results indicate that traditional approaches, focused on separate development of language skills, do not 

enable students to effectively use the language in real communicative situations. The integrative approach aims to develop 

listening, reading, speaking, and writing skills in an interconnected manner. The article also presents a lesson example 

demonstrating the practical effectiveness of the integrative model. 
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INTRODUCTION 

 

Language learning in today’s global society has 

become not only a means of communication but also 

an important factor in the development of cultural, 

academic, and professional competencies. In 

particular, the Arabic language occupies a 

significant place in the fields of sacred texts, 

diplomacy, economics, and international relations. 

Therefore, the demand for learning Arabic as a 

foreign language has been steadily increasing 

worldwide [1]. 

 

However, one of the main challenges encountered in 

language teaching is that language skills—listening, 

reading, writing, and speaking—are often taught 

separately and independently. Such an approach 

does not produce sufficient results in the 

comprehensive development of students’ 

communicative and speech competencies [2]. 

Recent studies indicate that integrating speaking, 

listening, reading, and writing skills increases the 

effectiveness of the language learning process and 

helps learners acquire communicative competence 

more successfully [3][4]. The integrative approach, 

supported by linguistic theory, emphasizes the 

interdependence of speech skills, meaning that the 

development of one skill contributes to 

strengthening the others [5]. 

 

In teaching Arabic as a foreign language, the 

integrative approach helps address many of the 

challenges faced in the language learning process 

and promotes the overall development of students’ 

oral and written abilities [6]. Therefore, this article 

is devoted to the development of a model of 

integrative skills in teaching Arabic as a foreign 

language, the analysis of its theoretical and 

methodological foundations, and the formulation of 

scientifically grounded recommendations for its 

application in practical classroom instruction. 

 

The main objective of the article is to determine the 

effectiveness of the integrative skills approach in 

teaching Arabic as a foreign language and to present 

its methodological foundations from a scientific 

perspective. 

 

The tasks of the article include the following: 

 

• To conduct a theoretical analysis 

of traditional and integrative 

approaches in language teaching; 

 

• To determine the essence and 

principles of the integrative skills 

model; 

 

ISSN: 3108-2750 (Online) 

 

 

 

 

 

 

 

 

https://nexusglobalresearch.com/journal/ngrjm/
https://nexusglobalresearch.com/ngrjm-volume-2-issue-3-2026/


 

  

92       

Xabibullayeva M. 
Ngr. J. Multi. vol-2, issue-3 (Mar-2026) pp-91-96 

© 2026 Nexus Global Research Journal of Multidisciplinary l Published by Nexus Global Research (An Academic Publisher) 

• To develop methodological 

guidelines for the model; 

 

• To present recommendations for 

its effective application in real 

educational practice. 

 

Through the tasks outlined in this article, not only 

are the theoretical foundations of teaching Arabic as 

a foreign language clarified, but the possibilities for 

effectively developing students’ speaking, listening, 

writing, and reading skills through their integration 

are also explored. In this way, the article combines 

theoretical analysis with practical 

recommendations, contributing to making the 

language teaching process more effective in 

pedagogical practice. 

 

DISCUSSION 

 

In order to increase effectiveness in language 

teaching, the integrative skills approach has taken a 

central place in contemporary pedagogical research 

[3][4]. This approach combines listening, reading, 

writing, and speaking skills simultaneously, 

enabling students to develop their oral and written 

competencies in a comprehensive manner [4][5]. 

 

From a theoretical perspective, the integrative 

approach is formed on the basis of communicative 

and competence-oriented methodology [3]. In this 

approach, each language skill serves to reinforce the 

others. For example, listening comprehension 

facilitates reading and writing activities, while 

speaking helps strengthen grammar and vocabulary 

acquisition [5]. In this way, learners do not merely 

study grammatical rules but also acquire the 

language in a meaningful and communication-

oriented manner. 

 

Well-recognized specialists in linguistics and 

language teaching methodology, including Professor 

Jack C. Richards of University of Cambridge and his 

colleagues, including Theodore S. Rodgers, 

emphasize in their work Approaches and Methods in 

Language Teaching that communicative approaches 

and integrative methods are closely interconnected. 

They demonstrate that the theory of acquiring 

language skills in an integrated manner leads to 

effective outcomes in the language learning process 

[3]. 

 

Pedagogical research has also widely analyzed 

traditional approaches to language teaching. For 

instance, Dilnoza Mahmudova, a researcher at 

Tashkent State University of Oriental Studies, notes 

in her work *Zamonaviy pedagogik yondashuvlar* 

that traditional methods often teach language skills 

separately, which may not be sufficient for the 

comprehensive development of communicative 

competence [2]. A similar perspective is presented 

by Ibrahim Al‑Qinai, one of the prominent scholars 

studying the complexities of teaching Arabic as a 

foreign language. In his research, conducted at a 

university in Amman, he analyzes communicative 

competence as a complex system alongside the 

structural aspects of language and highlights the 

limitations of traditional methods [1]. 

 

Modern research also confirms the practical 

effectiveness of the integrative approach. Scientific 

studies conducted in Sweden and Indonesia show 

that developing language skills together rather than 

separately encourages learners to engage more 

actively and effectively with all aspects of the 

language [6]. In addition, linguist Ravi C. Pradhani 

from Universitas Negeri Yogyakarta notes in his 

academic article that classroom exercises designed 

based on the integrative approach are oriented 

toward real-life contexts, which significantly 

improves students’ ability to use the language in 

practical situations [5]. 

 

From a theoretical standpoint, the integrative skills 

approach connects each individual skill with others 

in a coherent system, guiding students to learn the 

language in a structural yet communicative manner. 

Unlike traditional methods, this approach enables 

learners to perceive language not merely as a set of 

grammatical rules but as a meaningful tool for 

communication. Therefore, integrative methodology 

has become one of the key scientific directions in 

modern language pedagogy. Its application 

contributes to the comprehensive development of 

students’ language competence and serves as a 

foundation for developing practical 

recommendations in the subsequent sections of this 

article. 
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Analysis of Traditional and Integrative Methods 

 

For a long time, traditional approaches have 

occupied a central place in language teaching 

methodology. These methods mainly focus on 

learning grammatical rules, translating texts, and 

expanding vocabulary, and they are based on the 

principle of developing language skills separately. 

Well-known scholars in language teaching 

methodology, including Jack C. Richards and 

Theodore S. Rodgers, emphasize in their research 

that such an approach primarily treats language as a 

structural system to be studied [3]. 

 

However, modern pedagogical research shows that 

learning a language solely through grammatical 

rules cannot fully develop learners’ ability to use the 

language freely in real communication. In actual 

communication, language skills function in close 

interconnection. For example, listening skills are 

required for a student to understand a conversation, 

while speaking ability and vocabulary knowledge 

are simultaneously needed to express ideas. 

Therefore, developing these skills separately may 

not sufficiently form learners’ overall 

communicative competence. 

 

Research conducted in the field of teaching Arabic 

as a foreign language also confirms this issue. The 

researcher Ibrahim Al-Qinai notes in his academic 

works that although students learning Arabic often 

possess grammatical knowledge, they frequently 

experience difficulties in expressing their ideas 

freely in communication [1, p.35]. This situation 

indicates that traditional methods have certain 

limitations in developing communicative 

competence. Moreover, teaching language skills 

separately can lead to fragmentation of knowledge 

within the learning process. Even if students master 

grammatical rules well, they may encounter 

difficulties when applying them in real 

communicative situations. As a result, acquired 

knowledge may remain theoretical and its practical 

application may not develop sufficiently. This can 

also negatively affect learners’ motivation to study 

the language. 

 

From this perspective, the need to develop language 

skills in an interconnected manner has been 

increasingly emphasized in modern language 

pedagogy. The integrative approach is aimed 

precisely at addressing this issue, as it promotes the 

development of listening, reading, writing, and 

speaking skills as a unified system in language 

teaching. As a result, learners begin to acquire the 

language not merely as theoretical knowledge but as 

a real means of communication. 

 

In contemporary language pedagogy, the integrative 

skills approach is considered one of the important 

factors for increasing the effectiveness of language 

teaching. This approach focuses on developing the 

core language skills—listening, speaking, reading, 

and writing—not separately but in close 

interrelation. Scientific research in language 

teaching methodology shows that learners studying 

through an integrative approach become accustomed 

to actively using multiple skills simultaneously [4, 

p.47]. 

 

One of the main advantages of the integrative 

approach is that it allows language learning to be 

closely connected with real communicative 

processes. For example, after reading and 

understanding a text, students may discuss its 

content or express their opinions in written form on 

the same topic, thereby developing several language 

skills at the same time. Such activities make the 

language learning process more dynamic and 

effective. 

 

Researcher K. M. A. Zubair emphasizes that lessons 

organized on the basis of the integrative approach 

activate students’ speech activity and significantly 

increase their ability to use the language in practice 

[4, p.45]. This strengthens the connection between 

theoretical knowledge and practical skills in the 

language learning process and, unlike traditional 

methods, enhances learners’ ability to apply 

language in real-life situations. Moreover, learners 

develop independent thinking, because within this 

approach they do not merely memorize ready-made 

rules but learn to use linguistic resources in various 

communicative contexts. As a result, language 

knowledge becomes more stable and its practical 

application becomes easier. 
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Analytical Perspective on the Advantages of the 

Integrative Approach 

 

From an analytical perspective, the integrative 

approach has several advantages. First, it takes into 

account the interconnection of language skills. For 

example, after reading and understanding a text, a 

learner may discuss its content or express their 

opinion in written form on the same topic, thereby 

developing several skills simultaneously [5]. In my 

view, this process teaches learners to apply exercises 

logically and effectively and encourages them to 

express their ideas independently. Traditional 

methods are limited in this regard because they often 

focus only on teaching grammatical rules separately 

[3]. 

            Second, the integrative approach promotes 

the development of learners’ independent thinking 

and creative speaking skills. Research shows that 

when students are taught to use a language in real 

communicative situations, they not only memorize 

knowledge but also acquire the ability to adapt it to 

different contexts [2, p.50]. Based on my personal 

observations, students who learn through this 

approach tend to be more active and engaged during 

lessons and are more prepared to use the language 

independently. 

Third, the integrative approach increases 

learners’ motivation. When lessons are interactive 

and dynamic, students become more interested in 

the class, and their internal motivation to learn the 

language grows stronger [6]. In my opinion, 

motivation directly influences the speed and 

effectiveness with which language skills are 

developed. 

A comparative analysis clearly shows that the 

effectiveness of traditional and integrative methods 

differs: 

 

Traditional methods are strong in providing 

structural knowledge of the language and 

reinforcing theoretical understanding, but they do 

not adequately prepare learners for communication. 

The integrative approach, on the other hand, 

harmonizes theoretical knowledge with practical 

skills, resulting in the stable development of 

learners’ communicative competence [4, p.47]. 

One of the greatest advantages of the integrative 

method is that it focuses on using language in real 

contexts. Learners not only understand grammar but 

are also able to apply this knowledge in real-life 

situations while simultaneously developing 

listening, speaking, writing, and reading skills. This 

characteristic makes the integrative approach an 

indispensable method in modern language 

pedagogy. 

Thus, both scientific research and personal 

observations confirm that the integrative approach is 

more effective than traditional methods in terms of 

increasing efficiency, interactivity, and learner 

motivation in language teaching [5, p.52]. 

 

Sample Integrative Lesson in Teaching 

Arabic 

(Topic: “Family”, A1 Level) 

 

Stage 1. Motivation (Objective: vocabulary 

activation and attention engagement) 

At the beginning of the lesson, students are 

shown pictures depicting families or asked simple 

questions.  

For example: “ شخصا؟ًفي   كم  أسرتك  ” (How 

many people are there in your family?). 

 

This stage stimulates students’ interest in the topic 

and activates their existing vocabulary. It also 

encourages their active participation in the lesson. 

 

Stage 2. Listening (Objective: listening 

comprehension) 

Students listen to a short dialogue or text 

related to the topic and attempt to understand its 

main idea. 

 

The listening stage develops learners’ ability to 

perceive language through hearing and to 

understand meaning through context. At the same 

time, students learn how new words and expressions 

are used in real situations. 

 

Stage 3. Reading (Objective: reading and 

vocabulary enrichment) 

The written version of the dialogue is presented to 

students, and they identify new vocabulary and 

grammatical units.  
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For example: هوَُ أبَِي  ( He is my father),  َأبَوُك 

(Your father). 

 

This stage reinforces vocabulary and grammar 

knowledge. Students learn to apply grammatical 

forms in practice. 

 

Stage 4. Communication (Objective: 

integrating speaking and listening) 

 

In pairs or small groups, students create a short 

dialogue on the topic “My Family” and engage in 

question-and-answer activities. 

 

This stage develops oral communication skills, 

involves students in real interaction, and helps them 

practice using the language effectively. 

 

Stage 5. Writing Activity (Objective: 

written expression and idea formulation) 

Students write a short text consisting of 4–5 

sentences about their family, using possessive 

constructions and personal nouns. 

 

This stage helps learners organize their thoughts, 

apply grammatical structures, and develop written 

expression. It also reinforces their overall language 

knowledge. 

 

Stage 6. Reflection (Objective: 

consolidation and self-assessment) 

At the end of the lesson, students analyze their 

learning process and reinforce their knowledge and 

skills through discussion and question-and-answer 

activities. 

 

The reflection stage allows learners to evaluate their 

learning progress and understand the outcomes of 

the lesson, thereby increasing its overall 

effectiveness. 

 

Through these stages, students not only acquire 

individual language skills but also learn to integrate 

them and apply them in real communication. Each 

stage has its own objective and function, making the 

language learning process systematic and effective. 

This approach enables students to gain a deeper 

understanding of the topic, reinforce grammar and 

vocabulary, and express their ideas more freely. 

 

The table below visually presents the lesson stages, 

the skills developed in each stage, and the 

corresponding grammatical objectives.

 

 

Stage Activity Content Skills Developed Grammatical Objective 

Motivation 

Introducing the topic through 

pictures about family and simple 

questions. 

Activating interest in the 

topic and vocabulary. 

Basic vocabulary related to 

family:  أب (father),  أم (mother),  أخ 

(brother), أخت (sister).  

Listening 

Listening to a short dialogue 

such as “ مَنْ هوَُ أبَوُكَ؟” and 

answering the question.  

Listening 

comprehension. 

Possessive structure:  هوَُ أبَِي (He is 

my father). 

Reading 

Working with the written version 

of the dialogue and learning new 

words and expressions.  

Reading and vocabulary 

development. 

Possessive forms:  َأبَوُك (your 

father),  ُأبَوُه (his father). 

Communication 

Practicing short dialogues in 

pairs such as “ مَنْ فيِ أسُْرَتكَِ؟” and 

responding to each other. 

Speaking and listening 

skills. 

Using possessive forms and 

simple sentence structures:   أبَِي

س    .(My father is a teacher) مُدَر ِ

Writing 

Activity 

Students write a short text (4–5 

sentences) about their own 

family.  

Writing and organized 

expression of ideas. 

Possessive forms, proper nouns, 

and simple sentences.  

Reflection 

Analyzing the lesson activities at 

the end of the class through 

questions and answers. 

Reinforcement and 

exchange of ideas. 

Correct use of grammatical 

structures and pronunciation 

practice. 
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CONCLUSION 

 

This article analyzed the methodological 

foundations for developing a model of integrative 

skills in teaching Arabic as a foreign language. The 

research findings indicate that traditional 

approaches mainly focus on teaching grammatical 

rules and vocabulary separately, which cannot 

sufficiently develop learners’ ability to use the 

language freely in real communicative situations. 

Therefore, an integrative approach aimed at 

developing language skills in an interconnected 

manner emerges as an important requirement of 

modern language pedagogy. 

Through the integrative model, learners not 

only gain the opportunity to apply the language in 

practice but also to express their thoughts logically, 

use grammatical forms correctly, and expand their 

vocabulary. At the same time, the model contributes 

to increasing learners’ motivation, developing their 

ability for independent learning, and forming 

communicative competence. The lesson sample 

presented in the study demonstrates the practical 

effectiveness of the integrative approach by clearly 

defining the pedagogical objectives and the skills 

developed at each stage. 

Thus, the integrative skills model in teaching Arabic 

as a foreign language is not limited to the acquisition 

of theoretical knowledge but ensures learning the 

language as a real means of communication. This 

approach makes the learning process more 

interactive, practical, and goal-oriented, enabling 

students to master the language more effectively and 

preparing them to use it freely in various 

communicative situations in the future. Therefore, 

the integrative skills model is recommended as one 
of the most effective and essential approaches in 

modern Arabic language pedagogy.
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