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ABSTRACT:

This research paper offers a comprehensive investigation into the cultivation of communicative competence by leveraging
drama-based instructional methodologies within the field of foreign language pedagogy. The central premise of the work posits
that genuine linguistic proficiency extends far beyond the mere memorization of syntactic structures and vocabulary; rather, it
necessitates a functional capacity to navigate and utilize the language within authentic, socially relevant contexts. To brid ge
the gap between theoretical knowledge and practical application, the study highlights how drama-based interventions establish
a dynamic, experiential learning environment. Within these simulated settings, students are no longer passive recipients of
information but active participants who must navigate real-time interpersonal exchanges. By synthesizing foundational
linguistic frameworks with modern pedagogical strategies, the paper provides empirical evidence of how theatrical
techniques—such as role-play, improvisation, and scripted performance—serve to significantly bolster both oral fluency and
reading comprehension. Ultimately, the findings suggest that the immersive nature of drama fosters a more holistic and resilient
approach to second-language acquisition.
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INTRODUCTION posited that linguistic mastery involves more than
internalizing grammatical rules; it requires an acute

Foreign language education has undergone awareness of the socio-cultural variables governing
significant changes in recent decades. Traditional language use]. This conceptual framework was
methods, which focused primarily on grammar and systematically expanded by Canale and Swain, who
translation, are no longer sufficient for developing categorized the competence into four distinct
real communication skills. Modern approaches dimensions: grammatical, sociolinguistic, discourse,
emphasize communicative competence, which and strategic [1, 29]. Furthermore, Savignon
involves the ability to use language effectively in characterizes this competence as an inherently fluid
various social contexts. Drama-based learning and dynamic process that is refined through active
represents one of the most innovative methods in social negotiation rather than through the static
this field. By integrating role-play, simulation, and accumulation  of linguistic  facts. From a
improvisation, it creates realistic situations where psychological perspective, the socio-cultural theory
students are required to communicate meaningfully. of Vygotsky underscores the necessity of interaction
This approach helps bridge the gap between in cognitive development. His "Zone of Proximal
theoretical knowledge and practical language use. Development™ (ZPD) suggests that language
learners achieve optimal growth when engaged in

LITERATURE REVIEW collaborative environments supported by more

capable peers or instructors. Complementing this,
Krashen’s "Affective Filter Hypothesis" serves as a
critical reminder that emotional variables, such as

The theoretical foundation of communicative
competence was pioneered by Dell Hymes, who

Corresponding author: Ergasheva Farangiz Shavkat qizi
Received: 06 Feb 2026; Accepted: 14 Feb 2026; Published: 19 Feb 2026

Copyright © 2026 The Author(s): This work is licensed under a Creative Commons Attribution- Non-
Commercial-No Derivatives 4.0 (CC BY-NC-ND 4.0) International License


https://nexusglobalresearch.com/journal/ngrjah/
https://nexusglobalresearch.com/ngrjah-volume-2-issue-1-2026/

Shavkat qizi and Musinovna

performance anxiety, can significantly obstruct the
language acquisition process [5, 31].

Drama-based pedagogy effectively bridges
these theories by offering a low-anxiety, high-
engagement classroom setting. Maley and Duff
argue that theatrical techniques provide the
"authentic” contexts necessary for meaningful
communication [6,24]. This is supported by the
methodological insights of Harmer and Scrivener,
who both emphasize that active, physical, and
emotional participation is the most effective catalyst
for internalizing a new language.

DISCUSSION

Drama-based learning fundamentally
redefines the traditional classroom, evolving it from
a static instructional setting into a dynamic
communicative space. By shifting the pedagogical
focus away from isolated, repetitive grammar drills
toward task-oriented activities, students are
compelled to engage in authentic communication.
This transition is crucial for developing the
functional capacity to utilize language with
precision and purpose. A primary strength of drama
lies in its unique ability to replicate real-world
scenarios. Through structured role-play, learners can
navigate diverse social environments—ranging
from professional job interviews to spontaneous
travel encounters—within a safe academic
framework. Such contextualized practice ensures
that vocabulary and syntax are not merely
memorized but are applied in ways that mirror
natural linguistic behavior. As noted by Maley and
Duff, providing these meaningful contexts is
essential for bridging the gap between classroom
theory and real-world application [6, 45].
Furthermore, techniques such as improvisation are
vital for fostering linguistic spontaneity. When
students are deprived of a fixed script, they are
forced to draw upon their own internal linguistic
resources to negotiate meaning in real-time. This
cognitive demand directly enhances oral fluency and
reduces the psychological barriers of hesitation.
Over time, this practice builds significant self-
confidence, allowing learners to express complex
ideas with greater ease. Beyond oral proficiency,
drama serves as a powerful catalyst for literary
comprehension. When students transition from
passive readers to active performers, they engage in
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a deep interpretive analysis of the text. By
embodying characters and exploring their emotional
trajectories, learners achieve a more profound
retention of information than traditional reading
methods allow. This aligns with Scrivener’s
emphasis on active participation, suggesting that
physical and emotional involvement leads to a more
comprehensive understanding of the target language
[8, 112].

The collaborative nature of theatrical activities
also mirrors the social reality of language.
Communication is rarely an individual act; it is a
process of negotiation and shared meaning. Drama
requires students to work in unison, fostering
interpersonal skills that are critical in a globalized
society. Additionally, by exploring various cultural
roles and perspectives, students develop
intercultural competence, preparing them for the
nuances  of  international ~ communication.
Ultimately, drama-based learning provides a holistic
framework that integrates linguistic, social, and
emotional intelligence, making the journey of
second-language acquisition both more effective
and deeply meaningful.

CONCLUSION

In summary, drama-based learning stands as a
transformative and multifaceted pedagogical
approach within the landscape of modern foreign
language education. It moves beyond the limitations
of traditional, rote-learning methodologies by
placing the learner at the center of a vibrant,
simulated social reality. By providing a consistent
stream of opportunities for meaningful interaction
and the practical application of linguistic structures,
this methodology ensures that the transition from
classroom theory to real-world usage is both
seamless and sustainable.

The impact of integrating theatrical techniques
extends far beyond the mere acquisition of syntactic
accuracy or expanded vocabulary. One of the most
significant contributions of this method is its ability
to holistically nurture the learner’s psychological
and creative faculties. As students navigate the
complexities of performance and improvisation,
they experience a measurable increase in intrinsic
motivation and a marked reduction in the anxiety
often associated with second-language production.
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This surge in self-assurance allows for a more fluid
development of communicative competence, as
learners feel empowered to experiment with
language, embrace spontaneity, and utilize their
creative intuition to solve communicative
challenges. Furthermore, by embedding drama
techniques into the daily curriculum, educators can
cultivate a highly interactive and inclusive learning
environment. This shift fosters a sense of communal
purpose, where the language is treated not as a
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subject to be studied, but as a living tool for
connection and expression. Ultimately, drama-based
instruction equips students with the resilience and
adaptability required for global citizenship. It
ensures that they emerge from the educational
process not just as students who "know" a language,
but as confident communicators who are fully
prepared to navigate the linguistic and social
nuances of the real world.
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